MODULE V

INCLUSIVE EDUCATION

5.1. Definition, Concept and significance of Inclugse Education

Inclusion in education is an approach to educashglents with special educational needs.
Under the inclusion model, students with speciadsespend most or all of their time with non-

special needs students. Inclusion rejects the f@ispeeial schools or classrooms to separate
students with disabilities from students withowgattilities.

Inclusive education means different and diversealesits learning side by side in the same
classroom. They enjoy field trips and after-schaxdlvities together. They participate in student
government together. And they attend the samespurets and plays.

Inclusive education values diversity and the unigoetributions each student brings to the
classroom. In a truly inclusive setting, every dhitels safe and has a sense of belonging.
Students and their parents participate in set@agning goals and take part in decisions that
affect them. And school staff have the trainingpmurt, flexibility, and resources to nurture,
encourage, and respond to the needs of all students

Inclusive education means that all students attmdl are welcomed by their neighborhood
schools in age-appropriate, regular classes andugmeorted to learn, contribute and participate
in all aspects of the life of the school.

Inclusive Education is part of a broader goal @ating an inclusive society. Not developing yet
more methods and systems, but nurturing inclusalees and beliefs.Inclusion is the process of
educating children in such a way so that it besdit students and entails a clear participation as
well. Hence, it focuses not only on students withcsal needs but others as well. This is why the
inclusive approach is considered as ‘educationaftr Now in the modern education system,
inclusion is considered as the best option asitatds labels and barriers that hold back students
and encourage full participation.

Implementation of inclusive practices varies. Sdbonost frequently use the inclusion model
for selected students with mild to moderate spewesds. Fully inclusive schools, which are
rare, do not separate "general education” and lapsducation” programs; instead, the school is
restructured so that all students learn together.

Definitions:

- Teaching that take in to account the increasamge of differences between pupils is often
called Inclusive Education- Leeman and Volman, 2001



- Inclusive education does not simply refer to pecement of children with special needs in to
normal schools. But it is also concerned with tloeditions under which we can educate
effectively all children- Barton 1997.

- Inclusive education as the process with whiclosthtry to respond to all pupils as individuals,
reviewing the organization and provision of theirrecculum.-Sebba and Ainscow, 1996

5.2. Education of Children With Special Needs (CWSN

The conceptualization of ‘Children With Special Nee— CWSN- determines the policy,
research and practice in special needs educatiaan Effort to dispel the stigma associated with
the negative labels of the past, the old languagech labeled disabled people as lame,
defective, crippled, less fortunate, mentally ré¢ar, spastic, deaf and dumb- all of which
focused on their imperfections, was abandoned apthced by the new language where by
children with disabilities described in boarder,rengeneral terms such as Children With Special
Needs (CWSN). The modern approach towards therhdaged and individual differences are
accepted more by the society.

Children with special needs are unique individu@lgeir uniqueness may be noticed in different
dimensions like vision, hearing, movement, commaitndr, perceptual- motor, social-
emotional, intelligence and adaptive behaviour. sehehildren were previously regarded as
children with diverse abilities.

Special needs children deviate from the normaldcéil either in the positive direction or in the
negative direction. Various types of Special neatticen are:

» Children with Hearing impairment

» Children with visual handicap

» Children with mental retardation

» Children with learning disability

» Children with speech handicaps

» Children with multiple handicap

» Children with orthopedic handicap

» Children with emotional disturbance

» Children with Superior intellectual ability/ giftezhildren

» Children with creative talents



Inclusion Integration

» Children with social disadvantages
» Children with delinquent tendencies
5.3. Difference between Special Education, Integratl Education and Inclusive Education

Inclusive education differs from the 'integrati@n’'mainstreaming’ model of education, which
tended to be concerned principally with disabibityd special educational needs, and learners
changing or becoming 'ready for' or deserving ofoammodation by the mainstream. By
contrast, inclusion is about the child's right tartiwipate and the school's duty to accept the
child.

Integration means disabled children or childrerhviéarning difficulties attending mainstream
school. The child is accepted into the ordinaryosthbut is often taught in a separate classroom.
The school makes minimal attempts to address aegifgpacademic or social needs a child
might have and the child must adapt them self &odahvironment. The child has little or no
contact with his/her non-disabled peers. Whileusmn means that the whole school considers
what measures it must take for the school to bessile to all children (including disabled
children and children with learning difficulties).

Thekey differencéetween inclusion and integration is that, in inéign, the special need child
is absorbed into the mainstream education butdlusion, this does not take place.



Benefits all students and entails a cleStudents with special needs are absorbed intp the
participation mainstream education.

The focus is on all students The focus is on students with special needs

Informal support and the expertise |dProfessionals, specialist expertise and formal

mainstream teachers support

Rights of all students Needs of all Students

Changing the School Changing or remedying the stibje

Good teaching for all Technical interventions (Sakec teaching,
Therapy)

Inclusive education also differs from special ediota Special education is specially designed
instruction, support, and services provided to etiisl with an identified disability requiring an
individually designed instructional program tometteir unique learning needs. Special
education (also known as special needs educaided @&ducation or exceptional education) is
the practice of educating students with specialcational needs in a way that addresses
their individual differences and needs. Ideallys fbrocess involves the individually planned and
systematically monitored arrangement of teachirggadures, adapted equipment and materials,
and accessible settings. These interventions aigraed to help individuals with special needs
achieve a higher level of personal self-sufficieam@y success in school and in their community
that may not be available if the student were ogiyen access to a typical classroom
education. Students attending special schools ghyelo not attend any classes in mainstream
schools.Special schools provide individualized adioo, addressing specificneeds. Student to
teacher ratios are kept low depending upon theseéthe children. Special schools will also
have other facilities for children with special dewhich are necessary for treating students with
certain conditions.

5.4. Significance of Inclusive Education for the agcation of all children in the context of
right to education

Inclusive systems provide a better quality educafiar all children and are instrumental in
changing discriminatory attitudes. Schools provitecontext for a child’s first relationship with
the world outside their families, enabling the depenent of social relationships and



interactions. Respect and understanding grow whetests of diverse abilities and backgrounds
play, socialize, and learn together.

Education that excludes and segregates perpetudisesimination against traditionally
marginalized groups. When education is more inekjsso are concepts of civic participation,
employment, and community life.

All children benefit from inclusive education. lt@avs them to:

Develop individual strengths and gifts, with higidaappropriate expectations for each child.

Work on individual goals while participating in th&e of the classroom with other students their
own age.

Involve their parents in their education and inalgvities of their local schools.

Foster a school culture of respect and belongingusive education provides opportunities to
learn about and accept individual differences.desgy the impact of harassment and bullying.

Develop friendships with a wide variety of otheildren, each with their own individual needs
and abilities.

Positively affect both their school and communityappreciate diversity and inclusion on a
broader level.

» Families’ visions of a typical life for their children can come true.

All parents want their children to be accepted lhgirt peers, have friends and lead “regular”
lives. Inclusive settings can make this visionalitg for many children with disabilities.

» Children develop a positive understanding of themdees and others.

When children attend classes that reflect the anitiés and differences of people in the real
world, they learn to appreciate diversity. Respautl understanding grow when children of
differing abilities and cultures play and learnetier.

» Friendships develop.

Schools are important places for children to dgvdit@ndships and learn social skills. Children
with and without disabilities learn with and froraad other in inclusive classes.



» Children learn important academic skills.

In inclusive classrooms, children with and withdigabilities are expected to learn to read, write
and do math. With higher expectations and goodrunog8on children with disabilities learn
academic skills.

» All children learn by being together.

Because the philosophy of inclusive educationnsedi at helping all children learn, everyone in
the class benefits. Children learn at their ownepaod style within a nurturing learning
environment.

Basic Elements of Inclusive Education

Use of teaching assistants or specialistShese staff have the potential to be inclusive or
divisive. For instance, a specialist who helps hees address the needs of all students is
working inclusively. A specialist who pulls studenbut of class to work with them
individually on a regular basis is not.

Inclusive curriculum: An inclusive curriculum includes locally relevattemes and
contributions by marginalized and minority groufisavoids binary narratives of good and
bad, and allows adapting the curriculum to theneeay styles of children with special
education needs.

Parental involvement: Most schools strive for some level of parentabirement, but it is
often limited to emails home and occasional pateather conferences. In a diverse
school system, inclusion means thinking about migtiways to reach out to parents on
their own terms.

Benefits of Inclusive Education

The benefits of inclusive education are numeroupddh students with and without disabilities.
Benefits of Inclusion for Students with Disabilities

Friendships

Increased social initiations, relationships andvoeks
Peer role models for academic, social and behakits
Increased achievement of IEP goals

Greater access to general curriculum

Enhanced skill acquisition and generalization
Increased inclusion in future environments
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8. Greater opportunities for interactions

9. Higher expectations

10.Increased school staff collaboration

11.Increased parent participation

12.Families are more integrated into community

Benefits of Inclusion for Students without Disabilies

Meaningful friendships

Increased appreciation and acceptance of individiffgrences
Increased understanding and acceptance of diversity

Respect for all people

Prepares all students for adult life in an inclessociety
Opportunities to master activities by practicingl dé@aching others
Greater academic outcomes

All students needs are better met, greater resptioceveryone
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5.5. Issues and problems in Inclusive education

There are Issues and problems regarding the impietien of inclusive education in India.
Children with disabilities often require extra aduih the room. Children with disabilities need
special equipment. In the case of a blind or séyetsually impaired child, school districts may
not be able to afford Braille’s or talking tapeatthid children in reading.

Mainstream classrooms may not be an appropriaferfistudents with disabilities because the
other children may not know how to deal well witreir differences. The student may find
himself in a situation where he is always the fichbice for teams for games in physical
education class.

Depending on the nature of a child's disabilitygah affect the way that student behaves.It can
also be frustrating for the teacher attemptingeeh in such an environment. As a result of the
adults having to control that child's behavior, msieam population children can lose out on
valuable classroom time

» The challenge of poverty associated with disability A large number of children with
disabilities live in families with income signifioly below the poverty level. While
disability causes poverty, it is also possible thaha country like India, poverty causes
disability. The combination of poverty and disdiliresults in a condition of
"simultaneous deprivation." Recently, the MinistfyRural Development, Government
of India, has allocated 3 percent funds in povaligviation programs targeting families



of children with disabilities. However, motivatiqgpor families, with all the associated
costs to send their child to school, is provingp¢oa big challenge.

» The challenge of modifying deeply held attitudesAttitudes of the non-disabled are
proving to be a major barrier in the social intéigra of persons with disabilities. The
disability in India is not seen as something "ndtnoa "natural,” rather it is seen as an
"evil eye." Guilt, stigma and different kinds ofafs tend to be paramount in such
families. The prejudice, mental and irrational nsyttoncerning disability, existing in
Indian society should be eradicated.”

» Dissemination and public education:People, including parents and school personnel,
are largely unaware of the full intent of the recdéegislation passed by Indian
Parliament. A large number of school personnek¢se not aware of funding available
to include students with disabilities in regulahagals. There is also a greater need to
have a National Resource Center for Disabilities.mcessary steps should be taken to
fulfill the role of scrutinizing all mass communtegan programs (TV, radio and even
entertainment programs) to ensure that disabsityat portrayed in a negative manner.

» The challenge of providing adequate levels of traing to key stakeholders:The
majority of school personnel in India are not teminto design and implement
educational programs for students with disabilitiesregular schools. Most teacher
training programs in India do not have a unit orsdbility Studies. The universities,
which do cover some aspects of special educaticheir teacher training programs,
fail to train teachers adequately to work in intggd settings.

» Inadequate resourcesThe majority of schools in India are poorly desgidrand few
are equipped to meet the unique needs of studeitkts disabilities. The lack of
disability friendly transportation services and essible buildings are considered by
some to be far greater problems than social pregudnd negative attitudes. Both the
Central and State governments will have to prowdesased resources to this aspect of
education to ensure successful implementationtegnated practices in schools.

Over and above some of these challenges that sidiees with other developing countries are
some distinctive features that will make the impdatation of educational reform particularly
difficult. India is a multilingual, multiculturaknultireligious country, and its people are stratifi
along sharp socio-economic and caste lines. Therefanless the challenges are carefully
identified and systematically addressed, inclusieill remain a policy on paper. The
forthcoming section presents some strategies tbitypmakers in India may find useful to
implement integrated education successfully.

Possible strategies to address some of the challesg



= Need to design innovative system of training Nemadcbllaboration between different
ministries to stop the waste of already limiteslo@ces. There is a need for streamlining
administrative arrangements so that funds provitedifferent ministries for persons
with disabilities can be used effectively.

» Involve NGO's in implementing integrated educaoograms

» Establish an alternate system of examination: Medtool educators in India are
concerned that integration of students with disiadxsl would result in lowering school
standards because these students won't be aldsdepams. This seems to be a genuine
concern of teachers because it can influence ftreimotion. Thus, it is necessary to
establish an alternative system of examinationsfadents with disabilities. Students in
this system are asked to do activities that dematesttheir abilities rather than
disabilities

= School-university partnership: The multilingual, lirgultural and multi-religious nature
of India is often cited as a challenge in implenreptany educational reforms. Local
universities in each of the States and Union Taias may play a significant role in
overcoming this challenge. Pilot projects involvilegal schools could be initiated by
universities to explore strategies that may be @mpte for each region. Also, texts on
practical strategies can be produced in the comamguage spoken by educators in each
of the States.

To advance inclusive education
To make inclusive education a reality we need tthaédfollowing:

Ensure that educators have the training, flexibiland resources to teach students with
diverse needs and learning styles

Ensure that kindergartens and schools receive atieqand sustainable financial
support so that all activities and services arly faclusive

Empower parents to assert their children’s rigrgdacation in inclusive settings.

Enable the entire community—including mainstream sypecial educators, social workers,
parents, and students—to work together and paateipn the design, delivery, and
monitoring of education, thereby reframing incleseducation as a shared responsibility.
Hold governments accountable for implementing astiimination legislation, legal
mandates for inclusion, and policies to removeibear

5.6. Teacher preparation for inclusive education- eveloping attitudes and competencies for
Inclusion

Teacher training, or lack thereof, can become aueisin inclusive education. The
teacher, who is responsible for the education btha students, may not have the necessary
specialized training to address the needs of stadeith special needs. The main problems faced



by teachers in an Inclusive classroom could be giagathe classroom, the special-needs
students, the time they need to succeed acadewipatlvide education for all students in the
same learning environment etc: If integrated edoras to become a reality in India, then the
training of teachers has to become a top priofibe educational authorities in India may adopt
a policy of training one teacher from each schad@ oluster of schools.

The teacher would need to be provided with intensigining to work with various disabilities
and could then act as an integration specialistnomclusion facilitator for one or a number of
schools located in close proximity. A similar sé@y has already worked well in certain parts of
India when several school teachers were speciitained to work in integrated settings under
the PIED program and is recommended by severahresers in India. Also in-service teachers
would need continued training to update their skdhd knowledge of integrated education
strategies.

It is clear that regular school educators neeahitrgiin issues related to the implementation of
integrated education. The curriculum for pre-sexvicaining programs should be carefully
developed, incorporating feedback from special regailar educators. The educators need basic
skills, professional knowledge, communication antkeriaction, knowledge about assessment
techniques, and resource management knowledge dfigrade teaching, instructional
techniques, and peer-tutoring and cooperative ilegrtechniques to include students with
disabilities into regular classes.
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